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INTRODUCTION 


Education for all children is the cherished goal set by the National 
Policy on Education (MHRD, 1986 a,b). The impeding factors, among 
other things, include exclusion of children with special needs and 
distressingly high drop out of these children from primary schools 
(Jangira, 1991 a in press). The realisation of the goal of education 
for all depends on making teaching responsive to individual needs in 
the classroom through accommodating diversity of educational needs. 
Children with special needs therefore can be effectively educated in 
common with others in general schools. The inclusive classrooms and 
schools will improve efficiency and effectiveness of the general 
school system (Jangira, 1991 b, Ainscow, 1991; Jangra, in press a, b). 
It requires reorientation of teacher education (Jangira and Ahuja, 
1991). 

Considering the need for training materials expressed by member coun¬ 
tries, Unesco developed teacher education resource pack to meet spe¬ 
cial needs in the classroom with Mel Ainscow of the Cambridge Univer¬ 
sity supported by advisory teams and coordinators from India, Chile, 
Canada, Jordan, Malta, Spain and Zimbwabwe (UNESCO, 1990). The re¬ 
source pack was field tested in pre and inservice training in India. 
The results were encouraging not only in terms of change in teacher 
attitudes, but also in terms of change in classroom and school atmos¬ 
phere (Jangira and Ahuja, 1991). The same experience has been reported 
bj other countries (Ainscow, 1991). Subregional workshop and Seminar 
was organised by UNESCO at the NCERT on 18-25 November, 1991 (Report 
in appendix - IV). 

Two questions need to be answered through empirical studies covering 
different geographical locations in the country. These questions are: 

1. Can teachers be helped to accommodate pupil diversity in teaching? 

2. Can teacher education contribute to this process? 

Multisite action research project was, therefore, designed to answer 
these vital questions using resource based training strategies. The 
study involves training of coordinators from teacher training insti¬ 
tutes at the primary and secondary levels, and schools willing to join 
the multisite collaborative research project. The training involved 
the resource pack based training strategies following the punciples 
of : 


* Active Learning 

* Negotiation of objectives 

* Demonstration, feedback and practice 

* Continuous evaluation 

* Support 

Tt also covered planning of the substudies within the general frame¬ 
work. The implementation design of the study has been summarised in 
figure one. 
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Figure one: Implementation design of the multisite collaborative 
research. 


Phase 

Activity 

Nature of Activity 

Duration 

Phase I 

Selection and 
training of 
research 
coordinators 

Demonstration workshop 
and seminar 

7 days 

(27 November - 
4 December, 91) 

Phase II 

Implementation 

Negotiation, prepara¬ 
tion of material, 
training, collection 
of implementation and 
impact data, writing 
report 

January- 
December, 1992 

Phase III 

Finalisation of Workshop 

the composite 

report 

5 days - 
First week 
of December, 
1992 

Optional 

Mid Year Workshop 

Review Workshop 

First week of 
August 1992 
(3 days) 


Attempts will be made to stick to the schedule. Twenty institutions 
have joined the project willingly (institutions listed in appendix 
III. All institutions complete respective component studies according 
to schedule. The Department of Teacher Education, Special Education 
and Extension Services is to support this collective research through 
a technical team and with resources. This team will also establish the 
networking of these institutions with communication among each other 
to share the excitement as well as constraints. It will provide sup¬ 
port to each. 


Phase One : Training and Planning Workshop 

Phase one covered training and planning workshop for 33 coordinators 
from institutions and organisations. Of these, 16 were from the Dis¬ 
trict Institutes of Education and Training, 12 from University Depart¬ 
ments and Colleges of Education, and 5 from other organisations (list 
in appendix II). The training and planning workshop was organised at 
the Regional Colleges of Education, Mysore from 27 November to 4 
December, 1991. Technical resource faculty involved Mel Ainscow of 
Cambridge Institute of Education (supported by the UNESCO), and N.K. 
Jangira, Janak Verma and Anupam Ahuja from the NCERT. 

The training and planning workshop aimed at developing resource team 
of coordinators to conduct the action research project. The major 
elements of the programme were: 
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* Familiarisation with the rationale and theory of the resource 
pack. 

* Training of the resource pack. 

* Practice with feedback. 

* Planning of the action research projects by respective institu¬ 
tions and organisations. 

The detailed programme can be seen in appendix I. 


Inaugural Session 

The Principal, Regional College of Education, Mysore inaugurating the 
training and planning workshop stressed the need for integral view of 
education of all children in the classroom accommodating pupil diver¬ 
sity. He provided the philosophical basis of meeting individual needs 
m education to help pupils to seek personal meaning in the objective 
reality. Earlier, Professor h'.K. Jangira welcoming the participants 
stressed the need for teacher education reform to prepare teachers to 
be responsive to the educational needs of all children. He also out¬ 
lined the context of the present multisite action research project on 
the effectiveness of resource pack strategies within the framework of 
Unesco initiative on teacher education reform to meet special needs in 
the classroom. Mel Ainscow outlined the growth and development of 
special needs in education and development of the resource pack. The 
special needs are to be met as an integral component of education for 
all in ordinary schools. This, according to him, is the indicator of 
the quality and efficiency of the educational system. The resource 
pack aims at achieving this goal. He also referred to the work being 
done at the NCERT in India in this direction. Janak Verma, proposing a 
vote of thanks, reiterated commitment of the NCERT to encourage insti¬ 
tutions to experiment and innovate to meet special needs in the class¬ 
room. 

After the inaugural session the four day workshop on the use of re¬ 
source pack training strategies and materials was organised according 
to the programme (Appendix I). It was followed by a day of debriefing 
and planning for practice in simulated situation. Finally, action 
research studies were planned by each institution. 


Training and Planning Workshop 

Training and Planning workshop design has been summarised in figure 
two. 
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Figure Two: Training and Planning workshop design. 


Phase and 
duration 


Content 


Transaction Modality 


Training Resource pack Module 

(Days one Units 

to four) - What do you expect? 

- Learning Lessons. 

- Defining special needs. 

- Attitudes to disabi¬ 
lity. 

- Classroom factors. 

- Cooperative learning. 

- Child to child help. 

- Parents as partners. 

- Collaborative teaching. 

- Post training goal, 
setting and implemen¬ 
tation at work place. 

- Study materials. 


Individual reading and 
reflection, sii iring in 
two’s and four’s sharing 
in large group, rol^ play, 
brainstorming, poster 
making, jigsaw group work, 
writing journal of learn¬ 
ing, etc. 


Debriefing Rationale and theory 
workshop behind the resource 
Planning for pack, 
practice 
(Day five) 


Practice 
with feed¬ 
back. 

Planning for 
action 
research 
project 
(Day six) 


Four resource pack 
new units not covered 
in first four days. 


Sharing of the evaluation 
and learning journals, 
viewing videos, putting 
the principles and theory 
together. 

Presentation of the 
framework for action 
research. 


Presentation Suggestions for 

of action improvement. 

research 

projects 

(Day seven) 


Presentation by 
coordinators and 
discussion. 


Implemen- Implementation strategies 
tation of and schedule 
the projects NPERT support. 

(Day seven) 


Presentation and 
discussion. 




DAY ONE 


WORKSHOP IMPLEMENTATION 


Workshop Aim 

To help participants to develop their thinking and practice with 
respect to the ways in which they respond to pupils’ special educa¬ 
tional needs. 


Session I: Workshop Setting 

After the inaugural session Mel Ainscow began by asking each one to 
introduce themselves. Participants were to share with the group the 
place from where they came, their nature of work and the name by which 
they would like to be addressed. The focus was to introduce the par¬ 
ticipatory approach requiring active learning usually involving group 
work. Attention was drawn to the aim of the material in the Resource 
Pack (RP) to encourage teachers to examine their own practice, formu¬ 
late priorities for development and take responsibility for making 
improvements. 

The five principles that are emphasised throughout the project and 
apply to all teaching and learning situations were discussed. The five 
principles were: 

1. Active involvement 

2. Negotiation of objectives 

3. Demonstration, practice and feedback 

4. Continuous evaluation 

5. Support 


Session II: Goal Setting 

Each member of the group was asked to discuss with a partner what each 
of them would like to gain from this course. It was explained that 
while one partner talks, the other is required to listen actively. 
Active listening involves: 

looking at the person who is talking; 
sitting quietly; 

doing nothing else but listening; 

responding naturally with gestures and expressions making no com¬ 
ments ; and 

asking a question only if there is a need to clarify a point. 

This was followed by asking them to join with another pair of course 
participants and explain to the other pair their expectations. Each 
group of the four members sat in a circle facing each other. The need 
to listen, share, challenge, relate and, at the same item, have fun, 
was shared before introducing working in pairs and groups of four. The 
ideas was to encourage everyone to speak. It served as a warming up 
exercise. 
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The writing of learning journal was introduced. It was explained that 
it is a form of a diary, a personal document that participants keep in 
which they write their own learning. Suggestive heading to encourage 
the writing of the learning journal given to the group were: 

Ideas that you would like to remember, 

Questions that you need to think about, 

Leads to follow up, 

Point to share with colleagues, 

Reactions on the session. 

Time was allotted for writing their thoughts at various points of time 
during the programme. It was observed that the participants took to 
writing better than talking initially. 

The participants were informed that the main purpose was to help them 
to take responsibility for their own learning. The overall aim to help 
teachers to develop their thinking and practice with respect to the 
ways in which they respond to pupils’ special educational needs was 
stressed. 


Session III: How do we Learn? 

After lunch the participants were asked to reflect upon themselves as 
learners. Each participants was required to spend a few minutes think¬ 
ing about themselves as adult learners. On their own each was asked to 
complete seven statements on their individual preferences. The seven 
statements used were: 

I learning slowly when - 

I learn quickly when - 

I find learning easy when - 

Learning in groups - 

- Learning from books - 

- I learn well from someone who - 

I enjoy learning when - 

Each participant was asked to share his/her response with another 
participant. In order to promote each individual to express views to 
the whole group everyone shared his/her response to each statement 
with the whole group. A volunteer was asked to act as a scribe and 
write uown the response of each participant on the blackboard. Common 
response were tallied. In order to break monotony of expressing views 
on the seven statements responses were obtained designating persons 
clockwise, anticlockwise, left and right half circles, and then from 
men and women. The group realised that there are diverse ways m which 
they learnt. People have different learning preferences with a few 
commonalities. They realised that thinking about themselves as learn¬ 
ers helped them in getting better at their own learning and supporting 
the learning of their colleagues. It also helped them in understanding 
more about children as learners. 

The fact that the course leaders expected each participant to reflect 
on their own learning and did not expect theorising on learning was 
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made clear. The quote from Pitarch that "Teaching should be linked to 
lighting fires rather than filling pots" was also discussed. 

The debriefing session took account of the difference and commonali¬ 
ties in the learning styles and focussed on the following aspects of 
learning. 

Learning is never complete, 

Learning is individual, 

Learning is a social process, 

Learning can be enjoyable, 

Learning is active, 

Learning means change. 

The activity concluded with asking each participant to reflect and 
write their views in the learning journal. Each one was asked to write 
down what measures they should take to help themselves learn success¬ 
fully, and whether these same measures would help their children in 
the classroom. Though eliciting responses from every participant on 
each of the seven statements on learning was rather long, it did help 
in achieving the objective of making every one speak to the whole 
group. 

Session IV: Emerging Concept of Special Needs 

At the end of the day, the emerging concept of special needs was 
introduced. The study material summary sheet formed the basis of 
differentiating traditional and new approach to special needs. 

The changing perspectives on special needs in education and the nature 
of the pupil, differences and how special needs can be met was dis¬ 
cussed using the framework given in figure three. 

Figure Three: Traditional and new concept of special needs 


1— 

Traditional 

New J 


Individual 

i 

Contextual i 

i 


- Categories 

i 

Needs • 

1 

- Care 

f 

Curriculum [ 

1_ 

- Segregation 

i 

Collaboration[ 


The talk focussed on the fact that ideas about special needs were 
gradually changing. The traditional approach was based on the premise 
that a group of children can be identified who are different and only 
this small group needs special help. It was believed that these chil¬ 
dren only have problems and the rest of the children in the school 
were 'normal 1 . The children with problems were because of their own 
disabilities or limitations and it was best to teach children with 
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similar problems together. Against this, the new approach highlights 
that any child may experience difficulties in school, and all children 
should get special help, if the> need it. The learning difficulties 
are the result of interactive effect of factors witlnn the school and 
the home. The emphasis in this approach is that children have problems 
for all sorts of reasons and teachers must take responsibility for all 
their pupils. The need of teachers for help and support was also 
stressed. 

Review of the Day: The discussion was followed by asking the partici¬ 
pants to evaluate the day’s proceeding critically and write their 
comments on the content covered, material used, process followed, and 
outcomes achieved. Comments were given on the evaluation sheet de¬ 
signed for this purpose. The day ended with the participants writing 
their thoughts of the day in their learning journal. The material on 
"Learning about special needs" was distributed for reading at home. 

DAY TWO 

Evaluation Feedback: 

The day began with providing feedback on the evaluation sheets com¬ 
pleted by the participants, on the previous day. A note was made about 
the individual needs of each participant and their suggestions. Some 
randomly selected thoughts and views expressed by the participants 
shared with the whole group are presented below: 

Content: Most of the participants found the content useful, adequate 
and thought provoking. A head of the institute put her thoughts as 

"I like the approach that we are talking of the children in the envi¬ 
ronment and not in a special area. Creatures in natural habitat vs 
enclosed in cages in a zoo". 

In the days to come in the programme a need was voiced to include tips 
on how to handle mixed ability groups in the classroom, legislation 
provision, etc. 

Process: The group unanimously appreciated the group discussion in 
pairs, fours and larger groups. They found the process effective in 
handling large groups, involving the class as a whole. Views of a few 
were: 


"Useful in inservice programmes to make learning easy and enjoy¬ 
able" 

"Good variety of discussion of friends in groups" 

"Systematic, smooth and encouraging process involved". 

Though appreciating the process the course leaders team observed that, 
the participants looked lost at the end of the day and had not adjust¬ 
ed fully to this different approach. It was an expected reaction to a 
new set of material and method of transaction from people unused to 
this mode of work. 
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Materials: Most participants expressed their satisfaction with the 
material and found it effective and well planned. However, some felt 
that the material should be better illustrated and include a list of 
suggestive reading. 

Outcome: Majority experienced considerable learning during the day. 
The following few comments summarise their views: 

"Insight into the need for teaching all children effectively" 

"Rich learning experience providing an opportunity for more 
introspection. An indication of its usage in actual work 
setting". 

"The content helps in understanding the need for mutual under¬ 
standing cooperation, sharing ideas, acquisition of more knowl¬ 
edge" . 


Session V: Learning about Special Needs 

An account of one pupil in a primary school circulated on the first 
day for reading formed the basis of this session. 

The course leaders emphasised the importance of recognising how a 
range of factors may have an influence. Some of these are within 
children, some are related to wider community matters, whilst others 
arise from the policies and practice of schools. Special needs arise 
as a mismatch between the factors from different sources. The aim 
should be to move towards forms of schooling that are responsive to 
all pupils as individuals. Consequently the mam focus of this work¬ 
shop was on finding approaches to teaching that can enable all pupils 
to experience classroom success. This represents a new orientation in 
the field of special education. The participants were given ten 
minutes to again review and reflect on the highlights about the spe¬ 
cial needs of the child in the story. 

Each participant from the District Institute of Education and Trining 
(DIET) was asked to find a partner who was from institutions/organisa¬ 
tions other than the DIET. In pairs, each participant shared his/her 
thoughts with the other partner. Ten minutes were alloted for this 
exercise. It was followed by sharing in groups of six. Three pairs 
formed a group. The groups were required to focus on the following 
issues: 

What is the nature of Peter’s special needs? 

What do you feel about the contribution of various professionals 
involved? 

What factors influenced Peter’s lack of progress? 

The groups were provided 20 minutes to share and discuss their ideas. 
The course leaders monitored participation m groups and assisted m 
response specific requests from the group. Each group prepared a 
poster indicating positive factors which could improve Peter’s life or 
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influence his progress. The groups shared their thinking with other 
groups through presenting reports with the help of posters. The fol¬ 
lowing points emerged: 

The child should be encouraged for his work whatever little bit 
of he might have attempted. For example this may be in the form 
of his simple participation in a particular activity. It should 
be noticied and encouraged. 

- We should motivate through encouragement and non competitive 
atmosphere. 

Curriculum should be flexible and activity based. 

The children should be provided with alternative learning materi¬ 
al so that he/she can learn easily. 

The child should be taught through playway methods. 

- Interesting and illustrative reading material should be provided 
to the child. 

Child’s interest and aptitude should be kept in mind while teach¬ 
ing. 

Teacher should take help from the parents, and his peers to 
support the child. 

Supportive environment at home and in school helps the child 
learn better. 

During debriefing, concern was expressed about the time consuming 
referral of the child to specialists without much success. Everybody 
saw the problem within the child rather than the teaching process and 
the environment. It was felt that the teachers’ themselves could also 
do a lot if they were given an opportunity and provided support. Most 
of the learning problems can be tackled by the teachers. The partici¬ 
pants themselves concluded that such an elaborate infrastructure with 
specialists is not necessary to meet special needs like those of child 
being discussed. 

The session concluded with the participants writing their experiences 
in the learning journal. This was followed by the volunteers sharing 
thoughts expressed in the learning journal with the whole group. The 
initial hesitation to express thought verbally on the first day disap¬ 
peared in this session. 


Session VI: Attitude to Disability 

In order to help participants to reconsider their own attitudes to¬ 
wards people with disability, discussion material 'The Special Needs 
Bank’ was provided and ten minutes were slated for reading and reflec¬ 
tion. All the members counted by fours. Participants with odd numbers 
formed one group and those with even numbers formed another. Each 
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group was then given instruction regarding how to organise discussion. 
All the twos and fours were asked to construct a case for the 
manager’s proposal regarding provision in the bank for clients with 
disability. The ones and threes were to construct a case against the 
proposal. Each member was asked to take notes. A group leader was 
nominated to facilitate discussion. 

Small groups were then formed. Two members from even and two from odd 
were asked to form one group of four and discuss implications of their 
previous discussion for their schools. 

The debriefing session involved getting each member of the group share 
their views with the whole group. It was heartening to see from the 
presentations that most participants started looking at the possibili¬ 
ty of children with special needs studying together alongside others 
in their classes. Even those participants who had been teaching chil¬ 
dren with special needs in special schools separately had a pronounced 
change in their views. In the discussion they were seen defending for 
this case. As a group they felt that the need for support was essen¬ 
tial. 


Session VII: Factors Influencing Integration 

Towards the end of the day a video on a successful integration pro¬ 
gramme in a secondary school was shown for ten minutes. The partici¬ 
pants were informed in the beginning to observe and note the positive 
factors responsible for successful integration m the school. Since 
the video was from a developed educational context, the participants 
were required to think about their own contexts while identifying the 
factors. 


After video viewing, the group was asked to volunteer the factors 
identified by each. The following factors influencing integration in 
school emerged: 

Encouraging attitude of the head teacher 

Careful planning by the staff in the school 

Accountability of the faculty as a whole 

Democratic environment 

Participatory approach 

Collaborative teaching 

Interaction with other teachers 

Involvement, commitment and supportive atmosphere 

Child-to-child help 

Variety of learning material 

Time management 

Preparation of children to receive children with special needs 
Positive reinforcement and step by step teaching 

As a last activitj participants were asked to reflect on the day's 
proceedings and write their thoughts in the learning journals. The day 
ended with the participants collecting the study material on "Effec¬ 
tive Teaching : Meeting Individual Needs" for self study. 
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DAY THREE 


Session VIII: Effective Teaching: Meeting Individual Needs 


The day began with a brief talk on how teachers can improve their 
practice with respect to ways of responding to individual needs in the 
class. The emphasis was on meeting individual needs within a common 
curriculum. 

The following issues on how effective teachers help their pupils to 
learn, were put up on a flip chart and discussed: 

helping the children understand their work 
setting work that the children can do 
teaching in step-by-step way 

giving the class different types of activities 

sometimes letting children choose what they want to do 

expecting the children to do well 

making the classroom a busy place 

having sensible rules and routines 

praising the children for their efforts 

organising equipment so that children can get on with their work 
getting the children to help each other 
taking notes of the children’s progress 

The participants were divided into small groups with three members 
each. Each group was allotted an issue. They were required to reflect 
on how they use it in their classroom and discuss improvements in 
their setting in a group. 

In the debriefing session an elected member from each group shared 
group views with the whole group. The course leaders called out the 
group members from each group randomly. This helped to maintain an 
atmosphere of joy and an element of suspense m the room. As a whole 
group they realised the importance of teachers knowing their pupils 
well which is not an easy task. Pupils have to be helped to understand 
what they are trying to learn. This will help them in finding their 
own purpose and meaning relevant to each individually. The need for 
physical management of the class in terms of class size, furniture 
arrangement and allocation of tasks to children also stood out from 
the discussion. It v»as realised that it is important to let the pace 
going and have classtoom organisation to keep children busy. 


Session IX: Strategies to seet special needs in classroom 

This session considered classroom factors that influence children’s 
learning. A classroom strategies chart" stating classroom factors to 
mee special needs was distributed to all the participants. This was 
prepared by a group of teachers who used these strategies with indi- 
vi ua ci dren in their classroom. The chart is shown in Figure Four. 
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Figure Four: Classroom factors to meet special needs. 
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This three by four matrix had factors influencing effective learning 
by children in nine cells and three cells were empty. The participants 
were asked to complete the three empty cells by the strategies that 
they consider useful in the light of their experience as teacher. They 
were asked to put a star against the three strategies that they 
thought were most useful to respond to individual needs in the class¬ 
room. 

Groups were formed in two stages. Firstly, they were required to sit 
close to the person sitting next to them and share with their partners 
their starred classroom factors from the twelve cell entries. Groups 
of six participants each were formed by asking three pairs to join 
together. By voting, these groups were required to choose one strategy 
each which they considered to the most popular in their groups. In 
this way, each member had an opportunity to express his/her starred 
choices. The groups were required to work out a plan for using the 
chosen strategy in the classroom. Here they pooled their knowledge and 
skill to complete the assignment. Each member was asked to note the 
salient features of the discussion, since everyone would be required 
to present in new groups to be formed later on. 

At the second stage, further grouping was done by asking each group to 
count its members from one to six. All the ones in the group formed a 
new group, all twos in second group and so on. In this way all groups 
had plans of all the six groups, which were formed at the first stage. 
The plans were presented in the group and suggestions for improvement 
were made. In this way jigsaw format of structuring the group was used 
m transacting this session. The course leaders made sure that each 
member of the group had a clear understanding of the plan prepared by 
the group and had a copy of the same with him/her, so that each member 
could succeed. They also ensured individual accountability m the 
group. 
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The purpose of the jigsaw group task was firstly to familiarise each 
member with the plans of all participants without presentation in the 
whole group. Secondly* accountability of each member in the group was 
also ensured. In these groups, each participant presented the plan 
prepared by the original group to which the participant belonged. 
Every participant also had an opportunity to react to all plans and 
suggest improvements, "Praising children’s effort" turned out to be 
the most popular strategy. It was followed by "giving pupils choice" 
and "small group work". 

Lastly, the participants were asked to write their thoughts and expe¬ 
riences in their learning journal. They were asked to share with the 
whole group on a voluntary basis summarising their thoughts in one 
line each. It proved to be very effective in pulling out and communi¬ 
cating the message with precision. 


Session X: Cooperative Learning 

The participants were provided a brief on how classrooms can be orga¬ 
nised to facilitate teaching learning process. Further the group was 
informed about the importance of the way tasks are assigned in the 
classroom. The need for collaboration as central to successful teach- 
ingjfas also stressed. 

3Sf" 

In order to help participants consider issues involved m the use of 
cooperative learning, they were told at the outset that certain tasks 
with specific instructions will be given. It was considered essential 
to follow the instructions. There would be several starts and steps to 
follows in the exercise. The participants were told to put up their 
hand and ask if any particular instruction was not clear to them. 

New working groups were made for this exercise. The participants were 
required to keep in mind the first letter of their first name and 
stand alphabetically in a diagonal line across the room. Small groups 
of three members each were then made by moving from one end of the 
line to the other. 

Attention was drawn to the first pattern in the instruction sheet. The 
participants were asked to count the total number of squares in the 
pattern. They were requested to start counting only after a signal to 
start was given. In order to in till a competition the participants 
were told that we were on the look out for the best person in the 
group. The rules for the activity were no noise, no copying and no 
talking with each other. Two minutes were provided for this activity. 
After two minutes the correct answer was provided and the participants 
were required to check their answers in their groups. The persons in 
the group nearest to the correct answer were identified. Then partici¬ 
pants were told to write down key words indicating what they felt 
about Uie activity individually. This would be helpful in recalling 
later in the discussion held after the completion of all the three 
cases. 
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This exercise was followed by asking the participants to focus their 
attention on the second figure. They were required to count the total 
number of biangles (closed arches) in two minutes without competing. 
After the stipulated time, the correct answer was provided and the 
participants were required to evaluate their task individually. As in 
the first activity they were asked to note a few words expressing how 
they felt. This, they were told, would be useful for discussion later 
on. 


The final task required the participants to count the total number of 
triangles in the third pattern. The counting was to be done in such a 
way that anyone member from the group should be able to show how they 
arrived at the answer. Again two minutes were given for the exercise. 
After the given time the correct answer was provided and the groups 
were required to evaluate their performance in terms of excellent and 
very good. The participants were asked to write a few words about the 
exercise in the same way they did on the earlier two occasions, 

The debriefing session highlighted the different ways in which three 
similar tasks were transacted. The first activity provided a competi¬ 
tion with a win and lose struggle situation. In the second activity 
each participant was required to do his/her best individually and 
there was no competition. The final activity had a cooperative learn¬ 
ing situation in which for one to succeed all had to succeed. 

The participants were asked to voluntarily share their reactions from 
their written notes in the whole group. An incredible diversity in the 
responses emerged in the three situation. The group concluded that in 
their classes it was important to note what works for them since a lot 
of variety exists in the kinds of learning situations provided to 
children. 

At the end of the day, the participants were required to reflect 
individually and complete their learning journal. 


DAY FOUR 

Day four was devoted to considering sources of support, with particu¬ 
lar reference to the need for close teacher-parent partnership, child 
to child help and collaborative teaching. Though the importance of 
self learning is stressed throughout this project, the value of sup¬ 
port cannot be underestimated. Effective teachers know how to develop 
support network. Our teaches are skillful in getting help from their 
pupils, their colleagues, parents and other in the communitj. It needs 
review and systematic planning. The following framework in Figure Five 
was presented to explain the issue. 
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Figure Fi\e: (.mnmuiuty support framework 



effective. 


Session XI Child-to-child help 

Child-to-child help was identified as a source of help and support by 
the participants during reflection. This approach as a means to re¬ 
spond to the individual needs in the classroom was explained briefly 
to the whole group. The participants were stimulated to think about 
the area of child-to-child help in teaching and in other special need 
areas. A brainstorming session was planned for this purpose. It was 
conducted in groups of six participants each. The group were formed on 
the basis of predominant colours in the participants’ dress. Each 
member of the group gave his ideas about possibilities of child-to- 
child help to meet individual needs. They were informed about the 
rules to be followed during brainstorming so that all participants 
felt confident to make suggestions without fear of criticism. These 
rules v.ere: 
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A maximum numbei of ideas is desired. 


No discussion of the idea during the brain storming session is 
allowed. 

No criticism should be made since there is no right or wrong idea 
at this stage. 

All ideas related to the subject will be respected and recorded. 

One idea may be modified, adapted and expressed as other idea. 

The groups were required to consider child-to-child help in the con¬ 
text of the classroom as well as out of the classroom activities. 
After the brainstorming session, participants were required to weed 
out the unimportant and irrelevant ideas, and to enlist the ideas 
which they thought were most useful and important. Diverse areas rang¬ 
ing from personal care and help to children with special needs to 
rehabilitation services at home and in the community were covered. The 
list of ideas was shared in the whole group. The following ideas 
emerged: 

1. Academic areas: Helping children in reading and writing, helping 
friends in preparing class-tests, home assignments, examination, 
completing class notes etc. were considered. There are some children 
who require help in practicals requiring sight. Child to child help 
may be used in this context. 

2. Non-academic areas: Children may help one another in games and 
sports, while participating in various creative and recreative activi¬ 
ties like music, dance, drama, painting, craft, celebrating national 
and international days, birthdays, important festivals etc. Taking 
children to PHC or rehabilitation centres for assessment and fitting, 
or any other such help may also be provided. 

3. Daily living Skills: Some children require help in self help 
skills, others may require in mobility from one place to another not 
only within the class and school, but also in community places. There 
are children who have difficulty in communication. Child-to-child help 
may be utilized to meet the special needs of these children. 

4. Social Needs: it was felt that friendly visits at home, inviting 
children to their home, participation in class, school, family am 
community activities, could be provided through child-to-child help. 


Session XII: Parents as Partners 

The session began with a talk on relationships between parents and 
teachers and the need to look at them as partners. How teacher and 
parents could find ways to help each other was stressed during this 
session. To stimulate participants figure six indicating areas of 
parent partnership was used. 
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Figure Six: Seeking help from parents 
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\ role play situation was designed in order to help participants 
consider ways of establishing working relationships with parents. Six 
groups were formed and roles were assigned. One member from each group 
was asked to volunteer to act as a parent. They were taken to another 
room for briefing on their roles. 

Each group was asked to represent a school situation. Six most common 
school situations in our own county were selected (multigrade, public, 
government, government aided, central and municipal corporation 
schools). The ideas was to provide a wide variety of the existing 
school systems. The groups were asked to prepare a possible plan to 
deal with a parent who will visit them. 

Some common problem with children were assigned to the participants 
who had volunteered to act as parents. The problems selected were: 

Child is upset - he has no friends at school. 

Child does not concentrate on home work. 

Child has hearing loss, cannot always follow the teacher’s in¬ 
structions. 

Child is falling behind in reading. 

Child does not want to go to school on Fridays. 

The parents were briefed to take up their respective roles. Each 
parent was given time to understand the child’s problem and informed 
about the school set up he/she was likely to attend, Care was taken to 
ask them to represent varied socio-economic settings in both rural and 
urban areas and family sizes. The emphasis was to help the partici¬ 
pants realise how within a varied school structure there are a diverse 
group of parents. 4n interesting discussion developed when the school 
group interacted with the parents to discuss their children’s problem. 

In the debriefing session each parent was asked to relate his/her 
experience of the role play situation. The six group presentations 
brought out the need of parents to perceive their role m improving 
performance of the child. They realised that the school does provide 
useful information and they should not be defensive. They should 
listen to teachers view and not support their children without a 
rationale. The teachers in the school found that listening to the 
parents provided valuable information. The need to be honest with 
child’s strengths and weakness was important. It was necessary to 
admit when you did not know about the child their efforts parents need 
to be praised about. Both realised that they need each others coopera¬ 
tion to meet educational needs of children effectively. 


Session XIII: Collaborative Teaching 

Help from colleagues was identified as another resource to effective 
classroom teaching. The purpose of this session was to consider the 
idea of 'Peer coaching' as a means of supporting teachers to try out 
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new ways of working. It was emphasised that peer coaching involves 
pairs of teachers working together to improve their teaching skills. 
It is a very effective way of increasing the effectiveness of teacher 
education programmes. This session was conducted with a short briefing 
only. 


The importance of peer coaching was discussed. The following aspects 
were highlighted: 

Build communities of teachers who continuously study their own 
practice. 

Develop a shared language and common understanding between teach¬ 
ers so that they can help one another. 

Develop a structure for the follow up support that is crucial if 
teachers are to use skills and strategies gained during the 
training course. 

The factors which enhance peer coaching were discussed. The following 
salient features emerged from the discussion: 

Familiarity with the new skill or strategy to be mastered and 
transferred into the teacher’s every day practice. 

Access to other teachers for purposes of observation, feedback 
- and discussion. 

Openness to experimentation and willingness to persist and refine 
skills. 

A caution was however sounded that every colleague may not take up the 
idea easily since the appreciation of new ideas requires effort and 
time. Some resistance may be natural. The participants, therefore, 
were advised to inform the colleagues about new approaches, if needed 
more than once. They should be persistent in their persuasion and 
should always keep themselves open to challenge. 


Session XIV: Postraining goal setting and implementation at work place 

The participants were asked to define their future work priorities '>nd 
the possible ways in which they would deal with arising obstacles 
individually. In order to slow down and facilitate the thinking proc¬ 
ess participants were asked to drawn a simple mountain and sketch the 
stones and boulders they may need to cross to reach the top. Thev were 
then asked to write the implementation goal they wanted to achieie on 
the mountain top and indicate blocks within themselves and within the 
work place environment on the stones/boulders drawn by them. 

Four groups were formed with two of participants from the DIET and two 
from all other institutions. This was done with the presumption that 
the goals and problems of the DIET's and other institutions would be 
common. They were asked to discuss their individual goals, problems 
and possible solutions. The debriefing was done simultaneously. 
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Most of the participants selected as their goal transler ut the train¬ 
ing with preserv ice and mservice teachers in their work place. The 
common hurdles were the lack ol time and existing administrative 
procedures. This paved the way tor transfer of learning during the 
workshop to actual classroom practice in their work place. 


Evaluation and Feedback 
Content 

At the end of four days, the participants felt that the content shared 
was adequate, interesting, relevant and thought provoking. Most felt 
that it helped them in changing their attitudes and to realise that 
educational needs of all children can be met in the classroom. The 
following statements of the participants express their views: 

"Motivated us to learn more and more in this areas." 

"Is of immense value in the practical work one is involved m." 

Relevant to the objectives of the workshop." 

"Helpful in inductive thinking, redefining personal solutions. It 
generated new points of view." 

"Level of content was rich enough to stimulate thought and gener¬ 
ate discussion." 

"Relevant to me and also quite practical. Many ideas which were 
dormant and s^femed impossible to implement do not seem so diffi¬ 
cult any more." 

"It has helped me become a more confident teacher." 

A few participants felt the need for a rich bibliography. A partici¬ 
pant felt the need for a more detailed discussion on "classroom fac¬ 
tors". Yet another participant felt that aspects of 'Evaluation and 
Assessment’ could also have been covered. 

Only one negative comment emerged on the content from a participant 
"Old ideas in new clothes. Do not appreciate at all the view that 
there is no need for special education". 


Process 

Almost all the participants appreciated the process used involving 
each person through discussion in pairs, threes, sixes, etc. The scope 
for individual reflection was also valued. Most participants felt that 
group interaction helped in knowing each others views am' enriching 
previous experience. The variety of ways used in grouping participants 
proved to be very popular with all. The need to select an appropriate 
group size in accordance with the activity was voiced b> some partici¬ 
pants. The following turaments summarise their views: 
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" Excellent. 'The practice to theory’, philosophy works. C.reat' 
Hats off to organisers." 

"Nothing at all to say against it. It is full of different tech¬ 
niques and interests, I shall try to implement it in my institu¬ 
tion and motivate others to follow it." 

"The process of imparting the training has been planned and orga¬ 
nised systematically. The process of working in small groups, 
large groups and individually is really appreciable". 

"Grouping is always new, very interesting and learnable." 

"Apt and convincing leading towards learning." 

"Dramatisation most effective." 

"Easy learning." 

"Tremendous exchange of ideas in jigsaw method of woiking." 


Material 

Most of the participants found the material absorbing, interesting, 
informative and provided on time. Some participants wanted more time 
for reading and reflection, a detailed bibliography and use of more 
audio \lsual material. Some found certain sentences too lengthy and 
some words difficult to comprehend. 

The comments below express some of their views: 

"Was effective, well prepared and made interesting reading." 

"Relevant to each session, the evaluation questions at the end of 
the reading material helped to reflect and focus on the mam 
theme. It would have helped further if a bibliography was record¬ 
ed at the end of the sheets." 

"The material will be useful for conducting inservice programmes 
for primary teacher." 

"Adequate. It will help when we go to implement the process in 
our learning situation." 


Outcome 

All but one participant found positive outcome of the programme. The 
group felt that their attitude towards the needs of children had 
appreciably changed towards integration. The discussion on classroom 
organisation, opportunity for practice feedback and planning for their 
work place was appreciated by one and all. The following comments 
summarise their views: 
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"The outcome of the workshop seems to be positive. My learning 
here will help me in making our teaching and learning more effec¬ 
tive" . 

"Developed a positive attitude to follow these techniques during 
inservice and preservice and preservice try-out programmes," 

"Able to reflect the ideas according to the needs and problems in 
our own situation. Became more confident." 

"The reflective thinking during the training made me realise that 
I myself must spend more time in thinking and planning meticu¬ 
lously m future." 

"I have learnt a lot. My views in regard to special children has 
changed." 

"Implementation of the lower level in school now seems to be much 
easier after the practice sessions." 

"Good I feel I am more competent now than was earlier." 

"Enjoyable experience with respect to learning many new ways of 
dealing with the problems. Self confidence developed which helped 
in learning more." 

"Personally my horizons have widened m terms of greater knowl¬ 
edge about regular school environments and regular teachers and 
their attitudes. I came with concern about the real difficulties 
that come in the way of planning multiply disabled children in 
ordinary classes. I must admit these concerns have been addressed 
tactfully. A follow-up workshop in six months to find out 
progress people to have made would be great." 

"Helped to focus more clearly on what can be done inspite of 
various hurdles." 

One participant reacted by stating "Participants were given learners’ 
role. We ourselves became <nsumers rather than producers. No tangible 
thing involved left with confusion." 

On the whole one can conclude that the participants found the content 
helpful m changing their attitude towards integration of children 
with special needs. The material was considered to be adequate. As 
regards the process, it was also equally well taken. 
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WORKSHOP BRIEFING AND ACTION RESEARCH PLANNING 


DAY FIVE 

Session XV: Debriefing Workshop 

The debriefing of the training workshop was undertaken with the shar¬ 
ings of learning journals. On reflection the participants found the 
first day unsettling since they had not been exposed to taking respon¬ 
sibility of learning and working in a variety of situations, particu¬ 
larly in group situations. It was observed that the participants took 
to writing their thoughts in their learning journals, better than 
talking in pairs or fours during group discussions. Most participants 
wanted detailes of the programme to be mailed before the start. The 
exercise of evaluating the days proceeding at the end of the first day 
was found to be too early in the programme. The participants felt they 
were not equipped enough to pass value judgement statements. From the 
shading of the learning journals it came through clearly that all the 
participants liked the process involved. They found the group work 
he Inful in involving everyone. More time for reflection at the end of 
the day was unanimously voiced. Based on the reaction from partici¬ 
pants, the diversity of the group and level of English language compe¬ 
tency was taken into consideration in adjusting the fluency and mode 
of -transaction. 

In the afternoon rationale and theory behind the resource pack was 
presented with a supporting video "Learning Together: Cooperative 
Approach" developed at NCERT. The following points were stressed in 
the context of effective schools for all. 


Issue One: How can Teachers be Helped to Accommodate Pupil Diversity 
in Their Classroom? 

Terms such as special needs are constructed by teachers (and 
others) to refer to pupils experiencing difficulties in learning. 

Such difficulties are assumed to arise because of limitations or 
disabilities of individuals. 

Policies and practices based on this assumption may work to the 
disadvantage of the pupils they are intended to serve. 

Progress is more likely if it recognises that difficulties come 
about as a result of the ways schools operate. 

The aim should be to reconstruct schooling in ways that will help 
them being more responsive to pupil diversity in the classroom. 

Consideration of difficulties experienced by pupils and teachers 
provides an agenda for such reforms and insights as to how they 
mLght be achieved. 
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These reforms are only possible in contexts where there exists a 
culture of collaboration that encourages and supports problem 
solving. 

Such a culture will facilitate the learning of all pupils and 
teachers. 


Issue Two: Can Teacher Education Contribute to this Process? 

Yes, provided it: 

Is based upon sound principles of learning (of how people learn). 

Address issues that teachers face in their day to day work. 

Allow teachers to reflect upon and learn from their own experi¬ 
ence. 

Involves supported classroom practice related to ideas being ad¬ 
dressed. 

Is set within the framework of long term support. 

Why most Staff Development Fails? 

Use of one short workshop training design. 

Topics selected by other than those for whom the inservice is in¬ 
tended. 

Lack of follow-up and support. 

Limited attention to individual concerns. 

Followup evaluation occurs infrequently. 

Lack of contextual basis with respect to planning and implementa¬ 
tion. 

The staff development programmes are to be reviewed to avoid these 
pitfalls. 


Session XVI : Planning for Practice of New Units 

Towards the end of the day, the participants were divided into two 
groups for planning transaction of two units each from the resource 
pack. Planning in pairs to practice collaborative teaching was under¬ 
taken. The following four new units were selected for practice: 

1. Looking at classroom 

2. Children learning 

3. Individual Learning Plans 

4. Peer tutoring 
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One group prepared plans for units 1 and 2, and another group prepared 
plans for units 3 and 4. 


DAY SIX 

Session XVII: Practice and Feedback 

Practice was organised in two groups. Before the practice session, the 
groups were given the following guidelines for providing feedback: 

The team of the two participants will organise training using the 
resource pack theme while the remaining participants will act as 
trainees. The two members of the course leader team also joined 
each of the groups as trainees. All were required to identify 
positive points for the feedback. 

At the end of 45-60 minute sessions, each member including the 
collaborative teaching team should reflect on the performance and 
list individually positive points about the presentation as they 
did in writing the learning journals. 

First both members of the collaborative team will share their 
perceptions of the delivery. This is to be followed by sharing of 
the points by each of the participants comprising the trainee 
group. 

The positive feedback is followed by a discussion on what can be 
done to further improve the performance, if this theme is to be 
transacted again. 

Based on the feedback at 3-4, the learning journal is to be 
written. 

Feedback sessions were organised following these guidelines. In one of 
the session it was difficult to elicit from the group a positive 
feedback. It requires skill. The guidelines for participants playing 
the role of trainees (Students) were helpful m making the simulated 
practice close to realistic situation. 

The group felt this practice session as quite helpful and expressed 
that this should be organised for all participants and each partici¬ 
pant should be provided at least two practice sessions each. It gives 
them the confidence to carry out the task in their workplace. Proba¬ 
bly, two days practice should be incorporated in the training design. 

Towards the end of the day, action research project framework was 
introduced to the participants. The framework has been summarised in 
Figure Six below. 
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Figure Si\: Framework for Collaborative Research Project 


Possibilities Models Conditions 


1. Student teacher Simulatenous 1. Small scale inservice 

Training Transfer2. Team of at least two 


2. Inservice Teachers 2. Suramative 

Training 

Transfer 

3. School Based 

4. College Lectures 

5. Others 


3. Minimum 30 hrs. 


4. Using 5 strategies 

5. Flexible use of 
materials 

6. Classroom Applications 


The participants were required to select and prepare a plan of action 
for their action research project for respective workplace specifying 
the points within the framework. The framework (Appendix II) covered 
title of the project, objectives, context, training modality, selec¬ 
tion of material, data regarding implementation of the project, impact 
data on teacher attitude to learning and teaching, pupil attitude and 
class achievement. The tools were to be selected from the attitude 
scale for teachers, attitude scale for pupils, classroom drawing 
situation, learning preference questionnaire and classroom achievement 
sheet. The design covered baseline data, content of training, compo¬ 
nents of the design and scheduling and post training data collection. 
For detailed discussion about design and material, refer Jangira and 
Ahuja (1991) and other books m appendix V. Analysis, financial esti¬ 
mates and time schedule were also to be indicated. 


Session XVIII: Sharing of Action Research Plans 

Each institution presented the study plan to carry out at its site. 
The information regarding the proposed action research project have 
been summarised in Figure Seven. 

Figure Seven: Proposed Action Research Context and Training Design 


Institution/ Situation Training Design Criterion 

Organisation Pre- In- School Other Simulat- Summa- Variables 

Ser- Ser Based enous tive 

vice vice T.T. T.T. 


1 2 3 4 5 6 7 


8 


1. DIET 

* 

* 

Attitude of 

Tirur (T.N.) 



students, 
teachers, to 
teaching and 
learning 
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1 


2 3 4 5 6 7 8 


2. DIET 

Wayanad 

(Kerala) 

* 


* 

Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

3. DIET 
Rayachoty 
(A.P. ) 

* 

■ 

* 

Teacher 

attitude 

towards 

learning and 

classroom 

achievement 

4, DIET 

Rajinder 

Nagar 
(Delhi) 

wu 


* 

* 

Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

5. DIET 

Kamrup 

(Assam) 


* 

* 

Teacher 
attitudes to 
learning and 
teaching and 
classroom 
achievement 

6. DIET 

Viziana- 
nagaram 
(A.P. ) 

* 


* 

Teacher 
attitudes to 
learning and 
teaching and 
classroom 
achievement 

7. DIET 
Kokrazhar 
(Assam) 

* 


* 

Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

8. DIET 

Kasargod 
(Assam) 

* 


* 

Teacher 
attitude to 
learning and 


teaching and 

classroom 

achievement 
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1 


2 3 4 5 6 7 8 


9. TTI 
Daryaganj 
(Delhi) 


10. College * 

of Edn. 

University 

Deptt. 

Indore 

University 

11. Jamia * 

Millia 

Islamia 

Delhi 


12. Ambedkar * * 

College of 

Education 

Bangalore 


13. Regional 
College of 
Education, 
Mysore. 


14. Regional 
College of 
Education 
Ajmer. 


15. Regional * 
College of 
Education 
Bhubaneswar 


* Attitudes of 
students 
teachers to 
teaching and 
learning 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Attitude of 
student 
teachers to 
teaching and 
learning 
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1 2 3 4 5 6 7 


8 


16. Avainash- 
lmgam 
College of 
Education, 
Coimbatore 


17. SRKV College * * 

of Education. 

Coimbatore 


18. Seva-in- * 

Action 

Bangalore 


19. Spastic * 

Society of 
Eastern India 
Calcutta 


20. Municipal * 

Corporation, 

Delhi 


* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Attitude of 

student 
teachers to 
teaching and 
learning 

* Teacher 

attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 

* Teacher 
attitude to 
learning and 
teaching and 
classroom 
achievement 


Each proposal was discussed and participants suggested improvement. 
The institutions were requested to refine their proposals and submit 
to NCERT. The following support was committed from the NCERT: 


- Approaching heads of the institution 

- Supply of Resource Pack 

- Supply of Training video 

- Supply of course leader guide 

- Final assistance for material reprography 
and contingency 

- Technical support m distance mode as 
required 

- Mid-year review meeting 

- Meeting to finalise report of projects 

- Publication and dissemination of report 


09.12.91 

31.01.92 

31.01.92 

31.01.92 

31.01.92 

31.01.92 
August, 92 
December, 92 
1993 
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Session XIX: Task Analysis of Conducting Action Research Projects 

The discussion of the proposals was followed by task analysis of 
conducting the Action Research projects in respective institutions. 
The following steps were suggested. 

Select the target group, Decide about the sample (15-20 train¬ 
ees) .Describe class and subject of teaching. Number of pupils will 
be incidental. 

Reproduction of the Resource Pack material, its translation, dupli¬ 
cation of tools etc. to be used in the study according to the 
number of trainees. 

Training of teachers, preparation of training programme with sched¬ 
ule. 

Pre-testing teachers/student teachers. Administration of teacher 
attitude scales. 

Pre-testing. Children Administration of pupil attitude, classroom 
drawing, etc. 

- Start training according to schedule and keep note of modifications 
as a result of negotiation. 

- Evaluate each session and keep record in your learning journal; in 
both training and practice phase - course leaders teachers/student 
teachers, children. 

Post experiment data I: Data from all the tools used in pre-test. 

Post -experiment data II: Administration of the same tool after six 
weeks again. 

Analysis and interpretation. 

- Writing the report. 

It was made clear that these steps are suggestive. The participants 
can identify steps relevant to their specific projects and according 
to their requirements. 

In response to questions regarding the trustworthiness of the research 
the following points were discussed with the participants: 

1. Remember that as practitioners we are learning together and we need 
to seek the collaboration of all participants. 

2. A need to describe the method used to collect data step by step. 

3. There is a need to provide a description of the context, so that 
the reader gets a feel of how it was like being there. 
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4. Report data with examples and remember to ponder over why you are 
making your conclusions. 

5. The need to triangulate as different type of data will emerge from 
interviews, attitude scales, evaluation of the proceedings, drawing 
the research or at the end, what ever is feasible. 

7. Finally to remember to be self-critical, questioning yourself at 
each step. This can be noted in your learning journals. 

Further, the following salient points to remember when carrying out 

the research were discussed: 

1. Keep colleagues informed. 

2. Need to devote considerable time to read and reflect on the study 
material before transaction. 

3. If possible to design and workout a short term pilot project before 
actual implementation. 

4. To seek collaboration. 

5. Be open to reaction from others. 

6. Remember to have fun as one works. 


Session XX The Process of Change 

The whole programme is about change - Change in teacher attitude, 
pupil attitudes, and teaching environment. It was therefore considered 
relevant to brief the participants about the process of change. The 
following points were highlighted: 

1. Change is a process not an event requiring unlearning old ideas and 
learning new ones, 

2. Change takes time. 

3. Change can be untidy. 

4. Sometimes change may be disruptive. 

5. Change may create victims. It may at times have unexpected negative 
effects. 

6. It requires personal learning. 
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Look Forward 


In developed educational systems, teaching all children in the class¬ 
room as a part of inclusive schooling is the emerging trend to pursue 
the goal of quality education. In developing systems there is no 
alternative to meeting educational needs of all children in general 
schools. Both meet special needs in the classroom. Ways have to be 
found out to organise schools and classrooms towards this goal. This 
multisite action research project is an attempt to try out ideas, 
materials and processes to meet educational needs of all children m 
the classroom. It will also answer several questions about the feasi¬ 
bility and effectiveness of the resource pack strategies to prepare 
teachers for this onerous task. Concomitantly, a number of institu¬ 
tions and professionals will develop as a resource to further experi¬ 
ment, innovate to enrich knowledge about effective teaching of all 
children in the classroom. 
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Appendix I A: Workshop Programme 
Dates: 27th November to 4th December, 1991 

Venue: Audio Visual Room, Regional College of Education, Mysore 

This workshop will be based upon the UNESCO Resource Pack on Special 
Needs in the Classroom. The aim of the sessions will be to help you 
reflect upon your own thinking and practice with respect to ways in 
which they respond to pupils special educational need. You will have 
the opportunity to talk with colleagues who have different experiences 
from your own. Use ideas to help you think about practice. 

The sessions will be as follows: 


Day I 


1. Inaugural Session 

2. Discussion of the programme and workshop theme. 
Clarifying expectations 

3. Learning lessons 

4. Emerging Special Needs Concept. Traditional vs. New 

5. Reviews of the day 


Day 2 


1. Defining special needs 

2. Attitude to disability 

3. Factors Influencing Integration - Video film 

4. Review of the day 


Day 3 


1. Effective Teaching: Meeting individual needs in the 
classroom 

2. Classroom factors 

3. Using group work in the classroom 

4. Review of the day 


Day 4 


1. Finding and using help 

2. Child-to-child 

3. Parents and partners 

4. Collaborative teaching 

5. Post training goal setting and implementation 

6. Workshop Review 


N.B. Modifications may be made to this outline programme during 
the workshop in order to take account of the needs of the partic¬ 
ipants. 


Appendix I B: Seminar Programme: 2-4 December, 1991 

PROGRAMME 


02.12.91: Forenoon 
Afternoon 


Debriefing workshop 
Framework for practice 


03.12.91: Forenoon 
Afternoon 


Practice transaction of resource pack activities 
Planning collaborative research projects 


04.12.91 


Presentation and discussion on research projects 
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Appendix II: Proposal Format 


1. Title 

2. Objectives : 

3. Context : Preservice/inservice/whole school 

4. Training : Simultaneous Training Transfer 

5. Material Selection and Additional preparation including 
transaction and reprography 

6. Data to be collected 

a. Implementation: 

- Journal of the course leaders 

- Teachers Report 

- Students Report 

- Participants evaluation 

- Any other, specify 

b. Impact Data 

- Course Leader Attitude 

- Teacher Attitude 

- Student Attitude 

- Class achievement 

- Teacher interview (audio recorded) 

- Student interview (audio recorded) 

7. Tools 

- Attitude Scale for Course Leaders 

- Attitude Scale for Teachers 

- Attitude Scale for Pupils 

- Classroom Drawing Situation 

- Learning Preference Questionnaire 

- Classroom Achievement Sheet 

8. Design 


Baseline Data Content Training Design Post- Post- 

RP ADDITIONAL and Scheduling Training Training 

Data 1 Data 2 


Simultaneous 
Training Transfer 
Design 
OR 

Summative Training 
Transfer Design 
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9. Analysis 


Attitude scale-statistical significance test 
Qualitative analysis for other data 

10. Financial Estimates 

a. Reprography 

b. Contingency for felt-pens, papers, etc. 

11. Time Schedule 

- Decision to implement the project at the 
institutional level 

- Translation of RP portions to be covered 
in the project 

- Preparation of additional material 

- Launching of the project 

- Baseline data collection 

- Implementation of the Training programme 

- Post training datal 

- Post training data 2 

- Analysis and Report Writing 


31.12.1991 

31.03.1992 

31.03.1992 
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Appendix III: Institutions and Participants 


Institutions 


District Institute of Education 
and Training 

Tirur, Chebgai Anna Distt. 

Tamil Nadu 602 025. 

District Institute of Education 
and Training 
Wayanad, Sultan Batery 
Kerala 673 592 

District Institute of Education 
and Training 

Rayachoty, Guddaph Distt. 

Andhra Pradesh 516 269 

District Institute of Education 
and Training 

Rajender Nagar, New Delhi. 

District Institute of Education 
and Training 

Mirza Kamrup, Assam 781 125. 

District Institute of Education 
and Training 

Vizinagaram, Andhra Pradesh 

District Institute of Education 
and Training 
Kokrachar, Assam. 

District Institute of Education 
and Training 
Maipady, Kasargod 
Kerala 671 024. 

Teacher Training Institute 
Daryaganj, New Delhi. 

Department of Education 
Devi Ahiliya Viswavidyalaya 
Bhanwarkuan 

Indore, Madhya Pradesh 

Department of Teacher Training 
and Nonformal Education 
Faculty of Education 
Jamia Millia Islamia 
New Delhi 110 025. 


Ambedkar College of Education 
Bangalore, Karnataka. 

Regional College of Education 
Mysore 570 006 

Regional College of Education 
Ajmer 305 004 

Regional College of Education 
Bhubaneswar 751 007. 

Avinashilingam Institute of 
Home Science and Higher 
Education for Women 
Coimbatore 641 043. 

SRKV College of Education 
Coimbatore 641 020. 

Seva-in-Action 

2487, 25th Cross, 17th Main 

Banashankan, 11 Stage, 

Bangalore 560 070. 

Spastic Society of Eastern India 
P 35/1, Taratolla Road 
Calcutta 700088. 

Municipal Corporation of Delhi 
Ahata Thakur Das 
Sarai Rohalla, Delhi. 
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Participants 


Dr. A.S. All Shri Babu A. 

Lecturer, DIET Lecturer, DIET 

Tirur, Chebgai Anna Distt. Maipady, Kasargod 


Tamil Nadu 602 025. 

DR. R. Muthukumaraswamy 
Sr. Lecturer, DIET 
Tirur, Chebgai Anna Distt. 

Tamil Nadu 602 025. 

Shri P. Lakshamanan 
Principal, DIET 
Wayanad, Sultan Batery 
Kerala 673 592 

Shri K. Gangadharan Eradi 
Sr. Lecturer, DIET 
Wayanad, Sultan Batery 
Kerala 673 592 

Shri. S. hanmulla Bashar 
I.F.I.C., DIET 
Rayachoty, Guddaph Distt. 

Andhra Pradesh 516 269 

Shri Veivreateswarlu 
A.L.P.S.T.E., DIET 
Rayachoty, Guddaph Distt. 

Andhra Pradesh 516 269 

Dr. (Mrs) Basanti Pradhan 

Lecturer, DIET 

Rajender Nagar, New Delhi. 

Shri Kumird Ch. Patowang 
District Institute of Education 
and Training 

Mirza Kamrup, Assam 781 125. 

Shri P.V.N. Raju 
Sr. Lecturer, DIET 
Vizmagaram, Andhra Pradesh 

Shri B. Malleswara Rao 
Sr. Lecturer, DIET 
Vizinagaram, Andhra Pradesh 

Shri Nagen Borthakur 
District Institute of Education 
and Training 
Kokrachar, Assam. 


Kerala 671 024. 

Shri Narayanan Adiyodi P. 
Lecturer, DIET 
Maipady, Kasargod 
Kerala 671 024. 

Dr, (Mrs) Kamala Vasudev 
Principal 

Teacher Training Institute 
Daryaganj, New Delhi. 

Mrs. Rajan Aeon 
Lecturer 

Teacher Training Institute 
Daryaganj, New Delhi. 

Dr. (Mrs.) Chhaya Gupta 
Lecturer, Deptt. of Education 
Devi Ahiliya Viswavidyalaya 
Bhanwarkuan, Indore, M.P. 

Dr. (Mrs.) P. Kaul 

Reader, Department of Teacher 

Training and Nonformal Education 

Faculty of Education 

Jamia Millia Islamia 

New Delhi 110 025. 

Shri K.S. Murthy 
Lecturer 

Ambedkar College of Education 
J.C. Nagar, Bangalore 
Karnataka 560 089. 

Dr. S. Ramaa 

Lecturer in Special Education 
Regional College of Education 
Mysore 570 006 

Dr. Sabita Pirava Pathoile 
Regional College of Education 
Mysore 570 006. 

Dr. (Mrs) Amrit Kaur 
Head, Department of Education 
Regional College of Education 
Ajmer 305 004 
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Shn G.S. Hatti 
Lecturer- 

Regional College of Education 
Bhubaneswar 751 007* 

Dr. M. Chandramani 
Dean, Prof. & Head 

Avinashilingam Deemed University 
Coimbatore 641 043. 

Mrs. Premavati Vijayan 
Lecturer 

Avinashilingam Deemed University 
Coimbatore 641 043. 

Dr. M.N.G. Mani 
Lecturer, MIEVH 
SRKV College of Education 
Coimbatore 641 020. 

Mrs. N. Manj ula 
Seva—in—Action 

2487, 25th Cross, 17th Main 
Banashankari, 11 Stage, 

Bangalore 560 070. 

Mrs. Reena Sen 
Deputy Director 

Spastic Society of Eastern India 
P 35/1, Taratolla Road 
Calcutta 700088. 

Shri S.P.S. Yadav 
Coordinator (PIED) 

Municipal Corporation of Delhi 
Ahata Thakur Das 
Sarai Rohalla, Delhi. 

Mrs. Amrita Puri 

Principal 

Sri Ram School 

Vasant Vihar, New Delhi. 

Mrs. Sunita Fillai 

Sri Ram School 

Vasant Vihar, New Delhi. 
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Appendix IV: Special Needs in the Classroom 


{Draft Report of the sub-regional workshop and seninar held at the 
National Council of Educational Research and Training, New Delhi, 
India, 18-25 November, 1991) 


Introduction 

This demonstration workshop and seminar was concerned with the dissem¬ 
ination of the UNESCO Teacher Education Resource Pack, *Spe lal Needs 
in the Classroom’. Both events were attended by representatives from 
countries (i.e. China, Hong Kong, India, Indonesia, Malaysia, Paki¬ 
stan, Philippines, Sri Lanka and Thailand.) A group of sixteen teach¬ 
ers from India were also present at the workshop. Activities were 
coordinated by Mel Ainscow and N.K. Jangira, supported by resource 
persons from India, Jordan and colleagues from the Pans and Bangkok 
Offices of Unesco. 

Background 

The initiative for the project ’Special Needs in the Classroom' grew 
out of Unesco*s continuing effort to encourage member countries to 
develop strategies for responding to children’s special needs in 
ordinary schools. A survey of fourteen countries commissioned by 
Unesco at the University of London (Bowman, 1986) established the need 
for compulsory education for all children in the community, integra¬ 
tion of pupils with disabilities into ordinary schools, and upgrading 
of teacher training as a means of achieving the preceding two priori¬ 
ties. 

The findings of the survey were used as the basis of regional work¬ 
shops. As a result Unesco was urged to assist in the development and 
dissemination of teacher training materials which can be used to 
facilitate meeting special needs in the classroom. The deliberations 
also yielded suggestions regarding the content and the orientation to 
feature this material. The need was reiterated m the Fifth Consulta¬ 
tion Meeting in 1988 (Unesco, 1988). 

Mel Ainscow of the Cambridge Institute of Education was invited to 
direct the project on the development and dissemination of the train¬ 
ing material. The Teacher Education resource Pack ’Special Needs in 
the Classroom’ was designed with built-in flexibility to respond to a 
wide range of contexts, especially those m developing countries. A 
pilot workshop for teachers and teacher educators from different 
African countries was organised in Nairobi, Kenya in April 1989 to 
evaluate various materials and approaches. Further trials were carried 
out in Turkey in September 1989. A number of advisory teams comprising 
teacher educators and teachers were formed m different parts of the 
world. These teams reviewed draft material and contributed materials 
and ideas of their own for inclusion in the resource pack. A number of 
special educators and others in\olved in teacher development also com¬ 
mented on the draft materials. A pilot version of the resource pack 
was developed in 1990. 



In April 1990) two coordinators from each of the eight participating 
countries, namely, Canada, Chile, India, JOrdan, Kenya, Malta, Spam 
and Zimbabwe, were prepared for field testing m a two week 
workshop/semmar at the University of Zimbabwe. The field testing was 
completed in March 1991. It provided encouraging feedback. The re¬ 
source pack was found to be useful in a wide variety of contexts in 
different countries for both preservice and inservice training of 
teachers. It also provided more ideas for the development and dissemi¬ 
nation of the resource pack. Concomitantly, 16 coordinators have 
developed into an international resource team collaborating m the 
design and promotion of the project. 

The resource pack is based on the principles of active learning: 
negotiation of objectives; demonstration, practice and feedback; 
continuous evaluation; and support. 

It comprises: 

1. Course materials including an extensive range of readings, stimulus 
sheets and classroom activities. 

2. Course leader’s guide providing guidance for organising the course 
and facilitating sessions based on the study materials. 

3. Training videos including examples of the various suggested ap¬ 
proaches in use during the course and film of follow up activities in 
schools. 

The Workshop 

The subregional demonstration workshop and seminar for Asia was orga¬ 
nised at the National Council of Educational research and Training at 
Delhi on 18-25 November, 1991. The workshop/seminar objectives were: 

1. To extend the network of the resource team at regional and subre¬ 
gional levels to disseminate the resource pack; 

2. To stimulate teacher education reform in member countries to meet 
special needs in the classroom as an integral component of 'Education 
for All’; 

3. To demonstrate training and teaching methodologies to effectively 
transact the resource pack activities; 

4. To assist member countries in the working out of implementation 
strategies for 1-3 above and formulating country specific action 

P1 S » 

It is expected that several issues relating to teacher education 
reform in order to organise inclusive classrooms and schools will be 
addressed during the process of implementation of the action plans 
Response to these issues will provide guidelines for wider dissemina¬ 
tion of the resource pack and the teacher education reforms it pur¬ 
ports to generate. 
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Eighteen teacher educators, special educators and educational adminis¬ 
trators participated in the workshop and seminar. Sixteen teachers 
from different parts of India were invited for the demonstration of 
the transaction of selected sections of the resource pack. Four coor¬ 
dinators from the International Team from India, JOrdan and Spain 
alongside the project director, Mel Amscow, formed the resource team. 
Unesco experts from the headquarters and the regional office, Bangkok, 
complemented organisational support. 

The Opening Session 

Ms Jai Chandiram, Joint Director, CIET, NCERT welcoming the partici¬ 
pants on behalf of the people of India, outlined the NCERT’s activi¬ 
ties to meet special needs in ordinary schools. Dr. John V Kingston, 
Regional Director, ROSCA Office at Delhi stressed the commitment of 
UNESCO to promote education for all children m the Region, particu¬ 
larly those with special needs. Ms L Saleh from the UNESCO headquar¬ 
ters outlined the events leading to the development and dissemination 
of the resource pack on special needs. She also reiterated UNESCO 
support to initiatives in member countries to meet special needs of 
all children. Mel Ainscow of the Cambridge institute of Education 
outlined the focus of the demonstration workshop and seminar as a 
further step in the direction of teacher education reform to develop 
inclusive classrooms and schools. Dr. DM de Rebello, Joint Secretary 
(Schools), Ministry of Human Resource Development, laid stress on 
education of children with special needs in ordinary schools as an 
integral component of 'Education for All*. According to her, it is all 
the more necessary in developing countries where little special educa¬ 
tion infrastructure is visible in rural and remote communities. Apart 
from resource constraints it is also desirable from the point of 
integration of these children as equal partners m the community, a 
commitment of the National Policy on Education. She outlined the steps 
being taken to provide equal education opportunity to children with 
special needs through the field demonstration set up by NCERT with 
support from UNICEF, the Government of India and the state govern¬ 
ments. Teacher Education Resource Pack dissemination is rightly timed 
since countries m this part of the world are engaged in reorientation 
of the education policies to meet the goal of education for all. 
Professor N.K. Jangira thanked UNESCO, UNICEF and the governments of 
participating countries for responding positively to the need for 
teacher education reform to meet special needs of children in ordinary 
schools. 

Selected units from the resource pack were transacted m the demon¬ 
stration workshop on the first four days. The two issues which were 
always kept in focus are: 

1. How teachers can be helped to accommodate pupils diversity in their 
classroom? 

2. How can teacher education contribute to the process of helping 
teachers accommodate pupil diversity? 

The experience of the participants during the workshop was utilised 
during the seminar to consider issues and formulate views. 
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The process of transacting the resource pack activities was based on 
the five principles running through the material. It started with 
stimulating the participants to visualise course expectations and 
formulation of individual objectives. The variety of activities cov¬ 
ered included individual reading and reflection the study materials, 
sharing in twos and fours, brain storming, role play, school visits, 
group presentations, writing and sharing the learning journals, infor¬ 
mal discussions during social activities, video viewing, sharing and 
reacting to experiences, visualising difficulties in implementation 
and finding ways to formulate country specific projects within con¬ 
straints. 

The outcome of the workshop was encouraging. The participants felt 
that the acquired new vision of meeting special needs in the classroom 
and that many of the constraints were not insurmountable. They rea¬ 
lised the need for reform in teacher education and teaching based on 
curriculum flexibility to meet individual needs. This laid the founda¬ 
tion for the ensuing seminar. 

The Seminar 

Following the four day workshop the international participants took 
part in a two day seminar. The issues were: 

- to discuss the rationale of the resource pack; and 

- to consider how it might be used by participants in their own 
communities. 

During the first session on day one a presentation of some of the 
important theoretical aspects of the resource pack was made. The focus 
of attention remained on the two questions referred to earlier: 

1. How can teachers be helped to accommodate pupil diversity in their 
classrooms 9 

2. How can teacher education contribute to the process of helping 
teachers accommodate pupil diversity? 

With respect to the first of these questions it was suggested that 
teachers have to bf helped to consider education difficulties form a 
wider perspective. Instead of finding strategies for responding to the 
problems of individual pupils, it is more appropriate, and more effec¬ 
tive, to consider how the school can be organised in order to respond 
positively to pupil diversity. Within this perspective difficulties 
experienced by pupils (and by teachers) can provide insights as to how 
schooling can be improved. Consequently the special needs task is 
reconstructed as school improvement and teacher development. It also 
becomes the concern of everybody involved in the process of education. 
Finallj it was argued that such improvement will only occur m contex¬ 
ts where there exists a culture of collaboration that encourages and 
supports problem solving. Such a culture will facilitate the learning 
of all pupils and teachers. Thus an emphasis on equity can be seen as 
a means of achieving overall excellence in education. 
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As far as the second question was concerned, it was noted that many 
staff development initiatives have disappointing outcomes. The re¬ 
search evidence suggest that this is because of the following reasons: 

1. The use of 'one shot’ workshop; 

2. Topics are often selected by people other than those for whom the 
inservice is intended; 

3. Lack of follow up at the time of implementation; 

4. Limited attention to individual concerns of participants; 

5. Follow-up evaluation occurs infrequently; 

6. Lack of attention to contextual factors; 

7. Lack of conceptual basis with respect to planning and implementa¬ 
tion. 

The evidence from the field testing phase carried out in the eight 
countries as part of this UNESCO project suggests that teacher educa¬ 
tion (at both the pre - and inservice stages) can contribute to the 
process of helping teachers cater for pupil diversity. This is only 
true, however, when the following conditions are created: 

- The programme is based upon sound principles of learning; 

- It addresses issues that teachers face m their daj-to-day work; 

- It allows teachers to reflect upon and learn from their own 
experience; 

- It involves supported classroom practice related to the idea being 
addressed; 

- It is set within a framework of longer term support. 

The UNESCO teacher education resource pack, 'Special Needs in the 
Classroom* is designed to create these important conditions. In par¬ 
ticular it incorporates the 5 elements that have been found to be 
necessary for the successful implementation and continuation of new 
approaches to teaching. These elements are: 

1. Understanding of the theory 

2. Opportunity to see a demonstration of the theory in practice 

3. Practice in a simulated setting 

4. Feedback on performance 

5. Coaching and support in the teacher’s own classroom. 
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During the second session course leaders and participants debriefed 
the workshop experience, using data taken from their learning jour¬ 
nals. This enabled participants to understand more of the theoretical 
perspectives that inform the content and process of the resource pack. 

The afternoon was given over to some accounts of the field-testing m 
three of the eight sites. The resource people from India, Jordan and 
Spain each explained how the field testing had been conducted, illus¬ 
trating their presentation with video material. The colleague from 
Spain also outlined how the ideas in the resource pack have been 
incorporated into a national strategy to achieve integration of pupils 
with special needs throughout the country. 

At the end of this first day the participants were requested to fina¬ 
lise their plans for sharing information about the resource pack with 
senior colleagues in their own countries. They were also requested to 
consider possible ways in which they might see it being used. 

The second day began with a discussion of issues related to innovation 
and change in educational contexts. This was intended to sensitise 
participants to some of the problems that may arise as they attempt to 
introduce the resource pack into their own situations. 

Following on from this introduction participants worked in groups in 
order to focus on Asian issues. They were asked to consider two ques¬ 
tions: 


1. What have been the highlights of recent developments in the region' 5 

2. What are the priorities that need to be addressed? 

With respect to the first question participants suggested that we are 
moving into a significant era as far as education is concerned. Many 
countries in Asia are placing great emphasis on schooling and there is 
considerable enthusiasm for 'Education for All’ policy. In this con¬ 
text there is also interest in responding to those pupils who experi¬ 
ence significant difficulty in schools. Beyond this philosophical 
commitment there is also an increasing awareness that policies for 
integration are the only feasible strategies in educational system 
that are already stretched. 

U was felt that there have been a number of conferences and other 
related actixities but that, in general, there were difficulties of 
communication in the region. The aim should be to encourage self- 

o!nT e *- n th * region sharing of information and increased 
collaboration. It was noted that sometimes the use of consultants from 
outside the region can create international tensions, particularly if 
they attempt to impose Western ideas. 3 

Participants noted a number of existing strengths that exists around 
the region For exampie, m some rural schools integration of children 
with disabilities occurs as a matter of course. Similarly in some 
areas there is a strong tradition of parental involvement in the 
process of education. Some countries are also using radio and televi¬ 
sion effectively to disseminate new ideas to teachers and parents. 
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As a result of their deliberations the participants made the following 
recommendations with respect to the priorities that must be addressed: 

1. Teacher education: It was felt that an emphasis on teaching for 
diversity was needed during preservice courses. If young teachers can 
be helped to develop positive attitudes and effective teaching skills 
this will be a strong force for change. Similarly, further emphasis 
should be placed on inservice development, particularly for teachers 
working in remote areas. It has to be remembered that there are still 
many teachers in Asian countries who have no formal professional 
qualifications. 

2. Communication: A strong emphasis was placed on the need for im¬ 
proved communication within Asia in order to encourage exchange of 
ideas. Many practical suggestions were made including the idea of a 
regional advisory council; a regional clearing house for information 
sharing; exchange programmes; and workshops involving representation 
from different countries. One specific outcome of this UNESCO work¬ 
shop/seminar was the establishment of a working group who are commit¬ 
ted to the establishment of an Asian journal of special needs educa¬ 
tion. 

3. Policy statements: It was felt that many countries still need to 
establish education policies that emphasise inclusive schooling. Such 
policies would provide a lead within the community and establish the 
principle that education is a basic right of all children. It was also 
necessary that effective strategies be created for the implementation 
and supervision of these policies since in some countries there was 
evidence that these were ignored. For example, concern was expressed 
about the continuing evidence of child labour in some areas despite 
legislation that made this illegal. 

4. Curriculum: Participants felt that it was important that all in¬ 
volved in the education service should recognise that special needs is 
essentially a curriculum issue. The curriculum in many countries tends 
to be rigid leaving teachers little opportunity for responding to 
pupil diversity. Participants from one country outlined how their 
policy-makers were attempting to introduce greater curriculum flexi¬ 
bility m order that teachers could be more effective in their work. 

5. Decentralisation: Some participants felt that progress was hindered 
by bureaucracy. They suggested that a greater emphasis on delegation 
of decision-making to the school level would be helpful. However this 
would have to take place within the framework of clear national guide¬ 
lines. In addition senior staff m schools would need training and 
support in order to deal with new responsibilities. 

6. Research: There is a need to establish a tradition of research for 
the purpose of improvement in Asian countries. This research should 
not be detached from day-to-day practice. Rather it should be based on 
action research related to projects in schools. In this respect the 
aim should be to encourage teachers to see themselves as researchers, 
collecting data through informal means m order to inform the develop¬ 
ment of their own practice. This orientation is, of course, completely 
consistent with the approach taken in the UNESCO resource pack, 
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7 Support: Finally, all these developments must be supported. Here the 
participants felt that agencies such as UNESCO and the World Bank 
could have a major facilitating and coordinating role. It was felt 
that this would be best achieved if the agencies could improve the 
quality of collaboration between them in order to ensure efficient use 
of resources. With respect to the follow-up developments for this 
particular initiative the participants looked to the UNESCO office at 
Bangkok to take a major role in supporting their efforts and coordi¬ 
nating processes of communication between the countries involved. 


For the majority of the second day of the seminar time was given over 
to helping participants to plan follow-up activities. First of all 
this focussed on strategies for disseminating information and consult¬ 
ing with appropriate groups within their countries. Many good ideas 
were outlined and all participating teams were asked to make a report 
on their efforts to UNESCO by the end of February 1992. 

Beyond these specific commitments for dissemination and consultation, 
participants were also asked to outline their own ideas for possible 
follow-up activities based upon the resource pack. It was emphasised 
that these suggestions were to be regarded as tentative. Clearly more 
specific proposals can only be made following consultations within 
each country. The suggestions made were as follows: 

1 China: Agreement has already been made that UNICEF will fund a 
project during 1991/93. This will probably involve translating the 
resource pack, using it in one school for purposes of field testing, 
and then more extensive trials in three provinces. This work would be 
part of the wider process of research related to policy development. 

2. Hong Kong: It was felt that the perspectives of the resource pack 
would be particularly relevant in Hong Kong, where the curriculum 
tends to be rather inflexible. Possible activities might include work 
with tutors in a number of teacher training colleges, and school-based 
projects aimed at improving policy and practice. Efforts would also be 
made to link developments m Hong Kong and China. 

3. India: Work is clearly well underway to utilise the resource pack 
to strengthen pre and inservice programmes. Some model schools have 
been established and these are being used to widen the influence of 
new thinking. During the next 12 months an action research programme 
is to be conducted involving teacher educators in different parts o f 
the country. They will be asked to evaluate the use of the resource 
pack m their work places. 


4. Indonesia: There is already a policy for integration. The problem 
seems to be one of classroom implementation in order to operationlise 
this policy. It is hoped that following a process of consultation the 
resource pack can be used to assist in this process. Initially a pilot 
project may be conducted in a small group of schools of different 
types and locations. 
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5. Malaysia: Existing structures are in place that can be used to 
incorporate the resource pack into a national plan for teacher educa¬ 
tion related to special needs in ordinary schools. There is a need for 
extensive consultation with various national committees. It is hoped 
that funding support will be made available from different interna¬ 
tional agencies. 

6. Pakistan: The aim must be to establish the principle that 'Educa¬ 
tion for All Includes Special Meeds'. Extensive consultation is neces¬ 
sary since there are many difficulties to be overcome. It is hoped 
that some form of pilot project can be undertaken in order to try out 
the resource pack and evaluate its relevance to the Pakistan scene. 

7. Philippines: Following consultation it is hoped to mount a national 
project using existing organisational structures to facilitate some 
from of 'cascade* dissemination. Initially there might be some form of 
pilot. One of the participants is also intending to use parts of the 
resource pack within the school of which she is Headteacher. 

8. Sri Lanka: There is already a well established programme of staff 
development supported by Swedish consultants. It is hoped to incorpo¬ 
rate parts of the resource pack into this programme. Another possibil¬ 
ity is that it might be used with teacher educators involved in pre¬ 
school training. 

9. Thailand: It is hoped to use the resource pack m bot'i pre and 
inservice contexts. A tentative plan has 3 stages. First of all the 
pack will be studied in depth to consider its relevance for Thailand. 
Secondly, it will be field-tested in a variety of contexts and evalu¬ 
ated prior to wider dissemination. Finally, an adapted version of the 
pack will be used throughout the country. 

Clearly these proposals are very encouraging, indicating that the 
experience of the workshop had made a significant impact upon the 
thinking of participants. It is important, however, that care is taken 
in mounting these projects. In particular it is necessary to prepare 
everybody involved thoroughly and create a strong infrastructure for 
long term support. There is strong evidence that the resource pack can 
be successful m changing attitudes and practice. However, this is 
only likely to occur in situations where there is a long-term strategy 
for implementation at the school level. 

As more specitic proposals emerge from these countries it is vital 
that UNESCO should ensure that appropriate plans exist for implementa¬ 
tion. Misuse of the resource pack could destablise the situation in 
schools and work to the disadvantage of the children we are seeking to 
help. UNESCO must also take a lead in providing appropriate support. 
This is likely to include provision of materials, funding and experi¬ 
enced resource people to assist in processes of training. It will also 
be helpful if an effective network can be established to encourage 
collaboration between participating countries. 
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Conclusion 


So far this workshop/seminar has been very successful. Participants 
enjoyed the opportunity to take part in the activities based on the 
resource pack and these seemed to help them to develop their own 
thinking. Enthusiasm for follow-up activity is also very high. The 
next stage must be to build a network of projects in Asian countries 
and support their efforts. 

Thanks must go to all the participants, including the Indian teachers 
who took part in the workshop. Their enthusiasm and commitment were 
major factors in the success of the initiative. Thanks are also due to 
the Indian authorities who supported UNESCO in this work and, in 
particular, the National Council for Educational Research and Training 
who hosted the sessions. 


Mel Ainscow 
N.K. Jangira 
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